A CrASH COURSE (1N COMPLEX VERBAL
BEHAVIOR:
CLOSING THE GAP BETWEEN RESEARCH AND
PRACTICE
WITH AMANDA CHASTAIN, BCBA
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THERE IS A ﬂwtnekur car asrwssu ﬁsssAacu AND PAACTICE WHEN IT
COMES TS PRBGRAMMING roa cpw#&s’x VEe Bsunwoz Tuos*woensuop
SERIES, EXPLORES SOME BEHAWOQ “ANALYTIC MoDELS‘ OF COMPLEX VERBAL
Bsup,woe, ma_waa 'STIMULYS EQUIVALENCE AND esumoml. FRAME

|1 LS THEORY. g |

/

OVER TNE deRS‘E OF THE PROGRAM, LEARNERS SHOVLD ‘BETTE& UMDEQS‘T?MID
WHAT] QOMPLEX VERBAL BEHAVIOR IS FROM A RELATIONAL FMM’E THEORY
PEQS'PECTWE, AS WELL AS THE IMPORTANCE OF ESTABLISHING A ROBVST
REPERTOIRE OF DERIVED RELATIONAL RESPONDING, PARTICIPANTS WILL ALSO
LEARN HOW TO PROGRAM FOR THE ESTABLISHMENT OF THESELCOMPLEX
REPERTOIRES FOR COMMON RELATIONAL FRAMES (COORDINATION, DISTINCTION,
OPPOSITION, COMPARISON, HIERARCHICAL, AND DEICTIC). THE SERIES CONCLUDES
BY REVIEWING LANGVYAGE AS A DOVBLE-EDGED SWORD THAT MAY RESVLT (N :
NEW CHALLENGES ONCE ESTABLISHED.

TO ADDRESS THESE NEW CHALLENGES, THE SERIES COVERS ACT (N ABA, AN
ACT FUNCTIONAL ANALYSLIS, AND IMPLEMENTATION OF ACT INTERVENTIONS. THE
GOAL OF EACH SESSION IS5 TO GIVE PARTICIPANTS SOMETHING THAT THEY CAN
APPLY TO THEIR WORK RIGHT AWAY.

).S CEV's PER SESSION
12.0 CEV's ToTAL




A CrASH COURSE (1N COMPLEX VERBAL
BEHAVIOR:
CLOSING THE GAP BETWEEN RESEARCH AND
PRACTICE
WITH AMANDA CHASTAIN, BCBA

e,

S

?secss' I

i

‘e

S‘sssmn ) /s'omz Bsquoa ANALYTIC MODELS OF VsABAt’. Bsunwoa
S‘sssww z{ '@ DEEPER DIVE INTO RELATIONAL FRAME Tmsoe«r PAQTI
Sssscoi/ 3: A DEePeR DIVE INTO RELATIONAL FRAME THEORY - PAQTII
5‘555103 ¥: A DEEPER DIVE INTO RELATIONAL FRAME THEORY - PART IIT

SESSION S: THE DOVBLE-EDGED SWORD OF LANGUAGE — AN INTRODUCTION
70 ACT - '
SESSION b6: AN ACT FUNCTIONAL AMALms—PAzTI
SESSION P AN ACT FUNCTIONAL ANALYSIS PART IT
SesstonN §: ACT INTERVENTIONS

).S CEV's PER SESSION
12.0 CEV's ToTAL




SESSION ): SOME BEHAVIOR ANALYTIC
MODELS OF VERBAL BEHAVIOR

LEARNING OBITECTIVES:

). IDENTIFY WHEN SKINNER'S MODEL FOR VERBAL BEHAVIOR IS USEFUL AND
THE LIMITATION OF ITS VTILITY N, mggumc. AND UNDERSTANDING
COMPLEX VERBAL m"”v:oe HoOH .

WMT IS RFT, HOW IS IT DIFFERENT FROM SKINNER'S:WERBAL
BEHAVIOR, AND WHY DOES IT MATTER? %

| #74
b

(N SESSION ), WE WILL START 'AT THE BEGINNING' BY EXPLOQMIC{B.
F. SKINNER'S INITIAL TAKE ON VERBAL BEHAVIOR AND MURRAY
SIDMAN'S CONTRIBUTIONS WITH STIMULYS EQVIVALENCE. THESE
DISCUSSIONS SET THE CONTEXT FOR CONSIDERATION OF RELATIONAL .
FRAME THEORY AS AN EXTENSION OF THESE CONCEPTS. WE'LL

WRAP VP WITH WHY THIS IS WORTH VNDERSTANDING FOR BEHAVIOR
ANALYSTS, WITH DIRECT CONNECTION TO EARLY BEHAVIOR |
INTERVENTION GOALS AND PROGRAMS.

Mowubay, TVNE 06
¢-$:30 PM (PaciFic TIME)
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SESSION 2: A DEEPER DIVE INTO RELATIONAL
FRAME THEORY - PART T

LEARNING OBITECTIVES:

). DESCRIBE HOW DERIVED RELATIONAL RESPONDING EXTENDS BEYOND
EQUIVALENCE e

e

2. DESCRIBE bsacmMnouAL ees‘Péqu&, AS‘ wﬁ
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3. oenTey; g;uquL aa_gmu_m s TAB asumq:» asusea:. ZED
esmnamt, RESPOMDING REPE "FOR EACH OF 'ms kﬂof COMMON
TIoUAL FRARIES ™ ~ *:‘a J 1 :':
111% %4 ‘
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wu,&{._.p,es THE DIFFERENT RELATIONAL FRAMES? WHERE CAN'T
SEE THESE (N THE PROGRAMMING I ALREADY VSE? {
TN SESSION 2, WE WILL GET INTO MORE DETAIL ABOVT THE =~ -
DIFFERENT FORMS OF RELATIONAL FRAMING AND DISCUSS RELATING
AS'A GENERALIZED RELATIONAL OPERANT, (NCLUDING SOME
LEADING RESEARCH FROM Dr. TORDAN BELISLE'S RFT RESEARCH
LAB. TO FINISH, ATTENDEES WILL TAKE A LOOK AT THEIR OWN
PROGRAMS THROVGH AN RFT LENS.

Mownbay, TVNEIS
¢-$:30 PM (PaciFic TIME)
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SESSION 3: A DEEPER DIVE INTO RELATIONAL
FRAME THEORY - PART 1T

LEARNING OBIECTIVES:

). PROVIDE EXAMPLES OF SKILLS THAT CAN BE TAVGHT VSING DERIVED
RELATIONAL QES'POIIDMICs ME-TH&PS OF MH!M& NOII—AQ‘BlTQAQY
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TYPES arrmmé‘s@gksfb O PHYSICAL PROPERTIES BF s :_,,__Muui
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How DY T TAKE WHAT T'VE LEARNED AND APPLY RFT KNOWLEDGE
T6 MY BEHAVIOR-SKILLS PROGRAMMING? J?.

T SESSION'S, WE WILL DIVE INTS IDENTIFYING AND PROGRAMMING
FOR'EACH OF THE MAIN TYPES OF RELATIONAL FRAMES,
PARTICIPANTS UWILL ACTIVELY PRACTICE SETTING VP PROGRAMS TO
TARGET GROWTH, SEE EXAMPLES FROM THE PEAK RELATIONAL
TRAINING CURRICULUM, AND CLOSE OUT WITH A PRIMER FOR MORE
COMPLEX STIMULI (TO BE DISCUSSED N DETAIL AT THE NEXT
SESSION).

Mounbay, TUNE 23
¢-$:30 PM (PaciFic TIME)
).S CEV's

Connections™



SESSION t: A DEEPER DIVE (NTO RELATIONAL
FRAME THEORY - PART II1IT

LEARNING OBIECTIVES:

). DEFINE ARBITRARILY APPLICABLE DERIVED RELATIONAL RESPONDING
2. DESCRIBE HOW TO PQOC»QAM FO;& EAGH OF THE MAIN TYPES OF
RELATIONAL FQAMMI& WlTH CULTVMLLY QéLEVANT“AﬁBlTEAQY sSamuLl

Wukr ABOUT MORE COMPLEX STIMULI, NOT BASED ON ﬁHYS‘lCAL
FEATURES? ¢

Tn SESSION Y, WE WILL QUICKLY REVIEW WHAT WE LEARNED N
SESSION. 3 (NON-ARBITRARILY APPLICABLE DERIVED RELATIONAL
RESPONDING) BEFORE EXPLORING MORE COMPLEX WAYS OF
RELATIONAL FRAMING/RESPONDING. AN ACTIVITY WILL ALLOW
PARTICIPANTS TO PRACTICE PROGRAMMING AGAIN, THIS TIME
INCORPORATING ARBITRARILY APPLICABLE DERIVED RELATIONAL
RESPONDING.

Mowupay, TuLy )
¢-$:30 PM (PaciFic TIME)
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SESSION S: THE DOVBLE-EDGED SWORD OF
LANGUAGE - AN INTRODUCTION TO ACT

LEARNING OBIECTIVES:

). DESCRIBE HOW ESTABLISHING A COMPLEX VERBAL BEHAVIOR
REPERTOIRE CAN CENEC RS ?ﬁ"’ m CHALLENGES FOR THOSE WE SUPPORT
2. DESCRIBE THE 31X BEk TOIRES oM THE

&sucy—MAuAasmsW WHAT 15 ACT, AND WHAT POES. THE
RESEARCH BASE LOOK LIKE? HOW DO ENSURE T'M PRACTICING 'S
WITHI 1y SCOPE? HOW DO T WRITE ACT-RELATED msnrfjsur
GOALS?
Il SESSION S, WE WILL KICK OFF OUR DISCUSSION OF ACT ulTH
THE SOLID FOUNDATIONAL KNOWLEDGE OF RFT GAINED IN THE
FIRST FOUR SESSIONS. DISCUSSION WILL INCLUDE THE 'DOVBLE-
EDGED! NATURE OF LANGUAGE, AN INTRODUCTION T6 ACT
CONCEPTS AND LANGUAGE N BEHAVIOR-ANALYTIC TERMS, AND =
PRACTICING RESPONSIBLY IN THE ROLE OF A BEHAVIOR ANALYST.

Mownbay, TuLy 28
¢-$:30 PM (PaciFic TIME)
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SESSION b6: AN ACT FUNCTIONAL ANALYSIS-
PART I

LEARNING OBITECTIVES:

). IDENTIFY BEHAVIORAL espee'mmss ADDRES'S'ED (N EACH PART OF THE

J{¥1s ACT UNIQUELY USERUL AS AN ADDITION TO TYRICAL
CONTINGENCY-MANAGEMENT? UWHAT IS ACT, AND WHAT DOES‘ THE
" RESEARCH BASE LOOK LIKE? HOW DO ENSVRE T'M Pmncfuc»
wrmm 1Y SCOPE? How DS T wrITE ACT-RELATED TesAmsa)T
_ ‘mm GOALS?
TN SESSION 6, WE WILL CONNECT THE 6 ACT PROCESSES TO
RELATED BEHAVIORAL REPERTOIRES, AND THEN EXPLORE TME ACT
MATRIX AS A DESCRIPTIVE ASSESSMENT TOOL. WE'LL END WITH AN .
APPROACH TO IDENTIFYING PROBLEMATIC RELATIONS, WITH ACTIVE
PRACTICE FOR ATTENDEES TO GET EXPERIENCE WITH THIS SKILL.
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Mowunbay, Avevst OF
¢-$:30 PM (PaciFic TIME)
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SESSION #: AN ACT FUNCTIONAL ANALYSIS-
ParT 11

LEARNING OBITECTIVES:

). SETVP AN ACT FUNCTIONAL ANALYSIS

2. IMPLEMENT AN ACT chzmm%.- ‘AuALYSIS. (Pmncs SESSION)

3. INTERPRET DATA X Wﬁw @cr sz E_.-nou; L ANALYSIS TO GUIDE NEXT

How b6 I SET ONE VP AND RVN IT?
WHAT D6 I MAKE OF THE RESULTS?

IN SESSION 7, WE WILL BEGIN WITH A QUICK REVIEW OF THEG -
ACT PROCESSES AND IDENTIFYING PROBLEMATIC RELATIONS. THE
REST OF THE SESSION WILL BE SPENT DISCUSSING AND PRACTICING
SETUP OF ACT FUNCTIONAL ANALYSIS CONDITIONS AND
INTERPRETATION OF RESULTS TO GVIDE INTERVENTION.

MoNbDaY, AVGYST 22
¢-$:30 PM (PaciFic TIME)
).S CEV's
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SesSIoN §: ACT INTERVENTIONS

LEARNING OBITECTIVES:

). DESCRIBE HOW TO SET VP AN NDIVIDVALIZED ACT INTERVENTION VSING
TRANSFORMATION OF STIMULYS FVNCTION

2. IDENTIFY MULTIPLE QES'OURCES' Féﬁ OBTANIMJ& ACT INTERVENTIONS

TS THE ULTIMATE GOAL OF WORKING WITHW KT
| 8/ WheRE can T AIND INTERVENTIONS TO VSE? #°
W How wiLL T kwow I 1T's WORKING, OR NOT?. - S
IN SESSION 8, WE WILL BEGIN WITH A DISCUSSION OF THE PURPOSE
OF ACT INTERVENTIONS. THE REST OF THIS FINAL SESSION WILL
INTRODUCE SOME READY-MADE RESOURCES T MAKE YOUR USE OF

ACT-BASED |NTERVENTIONS MORE EFFICIENT, AND FINALLY, S'OC(AL-
VALIDITY MEASVRES.

Monbay, AVoVsT 29
¢-$:30 PM (PaciFic TIME)
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